1 INTRODUCTION AND METHODOLOGY

" wOur students are extremely nice - if they weren't, they'd never
put up with such appalling conditions."; wfote a French professor in
1965. This remark was symptometic of the fear of those involved in
Higher Education that sometime, the vastly overcrowded universities
would.'explode' : but, like in so many other thiggs, the Frenchv
authoritles ‘were content to let things get worse” until something
happened. Even in the 1940'3, 1t was 1mp0351b7e “for students at the
Sorbonne to gét seats at the most popular lectures without sitting
through the previous hour, and duplicated copies of 1ectures were sold
freely - even until recently, it was possidble to get lectures first
deiivered 20 years ago. Not until the 1960's was any real attempt
made to consider the problem; but by then it was, so to speak, too
late, and the desperate programme.of university building &#n the Paris
area only exacerbated the problem. However, to see in perspective the
recent developments in French university education, through May '68
to the construction of Vincennes, one must first look in some detail
at the history of French edueation, especially at a university level,
The peculiarities of the Freneh system, which led to student unrest
being at its height in Prance, at a time when the rest of the world
experieﬁded it to a lesser or less effective extent csn not usefully
be studied in historical abstraction or isolation; nor can the develop-
ments in French edueation since then, on which the majority of this
study will be based be examined aside from French society in general,

I propose to divide the study into 5 main sections :-
1/  Introduction - French University education up to 1968

2/ May '68 - causes, course, and results - Faure & Vincennes

3/ Government, organisation and social structure of the University

participation and conflict - staff/student/worker relationships



4/ The curriculum - teaching methods, courdse content etc, Politics
and the curriculum.

5/ Evaluation and conclusions - the future of Vincennes ?

Although only one section is related to the content of the
curriculum as such, a sociological study of an educational instite-
ution should be more than merely a static analysis of the study
prograﬁme in isolation., A curriculum is far more: important with
regard tobits purpose, and its general qnderlyiné:motivation, than its
actual content with regard to specific subjects..ifhat is to say, the
curriculum of an Fnglish universi%y,:}egardless of whether it is styled
'traditional' or 'modern' will be difected to serve the needs of the
English social system, which is in the last analysis, the needs of the
ruling class - and these needs change as the forces and modes of prod-
uction change. As Ermest Mandel says1 'In the context of neo-capital-
ism, technocratic reform of the universify - transformation from the
classical to the technociatic university - ié inevitable.' Thus the
sociology of the curriculum in an’advanced capitalist society mustr
begin with the premise ﬁhat the curriéulum has been designed to meet
the needs of capitalism, neo or otherwise, and from there proceed to
see how it does so. For, as universities contain those who have been
chosen as the 'most intelligent' 5% of fhe population, some of whom
- look béyond the existing ordef of things, it would be reasonable to
assume that in the context of the late 60's, under pressure from a
large and radical student movement, the curriculum would be diverted
into more critical, even rewolutionary channels - and as such, would
serve the needs of the government just as efficiently by méans of what

Marcuse has called 'repressive tolerance'. However, if one is examining
the curriculum as a whole, nd not just its material representation in
a list of classes, lecture topics etc., one can seé how such things as

timetable routings, examinations, continuous assessment and all manner



o TomEE e R EaEe s Y AMLR S LEQULLENEIVG, alld 1l e najoriity
of subjects, the emphasis given in lectures and seminars, serve to
condition the student to accept the status quo. This is either, in
scientific subjects, by ignoring soéial, political and other 'ideolo-
gical! impiications of thé‘subject - or, more subtley, as in the
social scienées, by presenting a form of 'ideological supermarket',
from which the student can take his choice. The curriculum of the
modern bourgeois university is designed to mould the ruling elite, both
material_and intellectual of the next genération in the way the present
generation would wish it fo go.; Progress;éf a sort is inevitable and
welcqmed - but is is‘li@ited.grogress aufhorised from above, not that
demanded from below. |

Thevcase of Vincennes is, following this analysis worthy of study
in that it marked at its inception a radical break from the type of
university described above; in the curriculum, organisation and whole
social structure 6f the univeréity. Vincennes was intended by the
French Ministry of Education to be 'educationally"revolutionary, for
what reasons we will see léte; - this involved giving students a more
active part in the running and functioning of courses:and the univ-
ersity as a whole. However, this inevitably led to attempts to make
it politically revolutionary in a practical as well .as a theoretical
sense, a development which the'government was not prepared to accept.
To analyse whether either experiment was 'sﬁcessful' is not the pribme
task of this study, fbr such a judgement would be at best totally sub-
jective, "and its worst; devéid of any kind of base on which it could
usefully be made., Rather, it is to analyae i) how far, if at all the
-ideas behind Vincennes could have succeeded in their social confext,~
and ii) the progress and development of those ideas to date. Vincennes

was intended to be, by many of the stddents a univeraity to serve the

working class, both directly (by allowing them admission without the



to serve the needs of the working class as a whole). The whole structure
of the place should therefore be radically different from that of an
‘ordinary u .iversity, and in will be the purpose of this study to, among

other things, locate the differences,

Metﬁods of Fieldwork

in all, I spent nearly 5 weeks in.Paris for the purposes of this
projecf; visiting Vihcennes most days. The research method eould‘bést
be des ribed as ‘partigipant observatioén’ ‘= both bé attending classes,
mainly in the Cinema and Ahglo-&mefiéan départments; but equally imp;
ortant by political meetings,‘aﬁ@,é@engingvtime inlthe coffee bafs and
communal areas, where most sfudents are to be found, and gaining sdme—
thing of the atmosphere of the place, In Vincennes, perhaps more than
anywhere else, the social, political and intellectual life of a university
are totally intefdependent'and direcfly related to each other.v To examine
the social structure of fhe placg with the usual tools of sociological
research - questionaires, interviewsvand the like would, I think give a
false, of at best a very»narfow anglé onto the work of the univérsity,
and, more importantly,_would~convey little of its originality. Also,
the atmosphere of Vingennes is faf from conducive to ofdered, method-
oloéical iﬁvestigation; in fact, I am sure that no such survey would
been possible‘with the 1imited time and resources at my disposal.

However, this im not to say that what follows will merely be an
eye~witness account. I spoke to many people, students, teachers and
administrators involwed with Vincennes in France and in Englandv-
particularly people Qho had been isvolved with it since-its inception,
and who had written’about it.

My main visit in April of this year was complicated by the fact that

for almost the whole time I was there, the university was on strike,

This meant of course that I was unable to attend classes in otﬁer




departments, which I had intended to do, but in many ways it contributed
to a better understanding of the whole nature and working of the univ-
ersity. What was intended by both the initiators and participants to be
a revolutionary university was in abstate'of 'revolution', and the state
of revoiution appeared to be no different Froﬁ the normal state. However
the differences that were apparent were of great value in asse531ng the
_relatlonshlp between revo1utlonary polltlcs and the curriculum, theory -
and pract;ce. I will deal with this latef in the project

What then is the problem which this study is 1ntended to solve, or
at least throw light on. It is not to de01de whether the experlment has

-

‘ been a success - for eveh to assume that Vincennes wmas really intended
as an experiment is doubtful, Whether of not, according to the success
of Vincennes, other such centresvwere env1saged is an interestlng questlon
but id now seems clear that whatever the Mlnistry of Education may have
said, and however much‘may have been made of Faure's dream of a 'radical
university of the future!', Vincennee was not a model for future French
universities. If it was experimental at ali, the experiment was in
politics rather than purely edueationai - an attempt to solwe the problem
‘of student unrest by giving them a playground well out of the wey to do
what they liked with. Among the titles of my ﬁroject suggested by French
studente were 'Vincennes as a symptom_of the,advancihg disintegration of
bourgeois university' or 'Vincennee as a denial of liberal theories of
education'., Basing my work to sSome extent on these premises, the problem
which T tentatively hope to be ablt to throi some light on is the relation
between the changeing of traditional educational and cultural values in
the Vincennes curriculum, and the changing of the reality of French
society in the wake of May '68. For it ie the €ffect of ideas, rather

than ideas in themselves which are their real gignificance; 8o it is



which is its real importance, rather than the intentioné of its founders.

For that reason, I have not concentrated on any particukar aspect of the

university for special examination, but from an analysis of various facets

of itSﬁéc{ivity,FI hope to be able to contribute something towards an

understanding of its relative successes and failures for all concerned,

1 'The chaﬁging role of the bourgeois university' Ernest Mandel - ° -+
Spartacus League, 1970. Reprinted in Countercourse (Ed. Pateman)
1972 S -




2 MAY 1968 - CAUSES, COURSE AND RESULTS

The 'evennpments' of May 1968 in France (the most popular vhrase to

~ describe what happened, as it is devoid of political context) have been

interpretted in more than a few ways since they occured. Some have seen

them as spontaneous and of little importance; others have eompared them

' with.Leqﬁingrad 1917 or Barcelona 1936 as revolutionary situations of

the firsf order, In between the two extremes, some sociologically and

politically sound commentaries and andlyses havg.been produced, giving the

events a‘clear historical'pefSpgctivé, examining them in their totality
. L - i .

(the general strike being of far.mdre importance, economically and politi-
- - cally fhan the student_barricades), and  suggesting reasons for their

abrupt extinction, leading to the Gaullist landslide victory in the June

glecfion,'onrlthe bﬁrpoéés of this project, it willvnot be hecéséary to
go into intricate detail on the ¢ourse of the events, and Vihcenneé itéelf
will béltreated as the prime result_educatignally;. but the causes muét.
be présented fully, that is, the reasoﬂs why the French educational

system could not at that particular time take any more. If I deal with

,the'events mainly in terms of the student uprisings, this is only because

for»the purposes of tlis projeét they are important, and should not be

- taken as implying that they were the only significant historical features

of Majr .

The Frénéh education system after the Second World War was in a staté
of shronic overerowding, and the structures, both with fevard to ﬁhe
curricula and the school and uni&ersity buildiﬁgs“themselves were for the
most part 0ld and ill—eqﬁipped. lhis was to a certain extent_the casé all
over'Eurépe, but it was at its worst in France. As Georges Pompidou,
then Prime Minister told the National Assembly as late as 1965,

"In reality, our educatibn, aﬁd particularly our system of secondary
education has not been able to develop. It still lives for the most
part on postulates bequeathed to it by the Jesuits of the seventeenth

century, and which were only 8lightly modified at the end of the last
century’, :



/ .

In the univetsity sector, the chronic backwardness was epitomised‘by the
survival of the Napoleonié model: one univeraity for the whole of France.
Although there were in fact nominally auténomoﬁé universities in many
major féwﬁs, théy were subservient to the Min._Ed. in a way English
universities have never been. ?imetabling, staff appointments and the
host insignificant bye-laws had ﬁo be referred to the ministry for approval
and even today »hls has changed only very little.

Prior to the French Revolutlon, 4 faculties ex1ste€ - theology, law
medicine and the arts, a comblnatlon largely unchanged gince Roman tlmes.
vThese were the 4'managerial' groupg,of A§01ent soqlety. Fqllow1ng the»
revolution, they ﬁere_done awéy with, oniy to be reintréduced by Naﬁoleon
who, opposed to the idea of universities brought about the rebirth of
: faculties, with the di ference that they took the form of indépendent
| institﬁfibns. However, the traditirnal activities and disciplines alone
- remained -'newvtypes of training, in the scienceé, especially engineerihg
was left 1o speciél achools, such as 'les écoles centrales'. Only later
in the nineteenth century did the term 'gniversity' meaning a seperate
institution come into use again, but it was still imprecisely defined, a
loose collecticn of facultles. Although today most subjecis can be
atudled at unlver51ty, the range is ‘not yet as good as even in Brltain
and certainly far-behind the USA, although in Certain fields, such as
cinema, France has several university faculties wﬁereas Britain has none.

The demoéracy in a department or faculty of the éyerage French univer-
sity waé, and still is té-a large extent'very limited. As Jean Capelle
says, 'The basic unit of the faculty is always the professional chair,
denoting a démain of knowledge'belonging literally to one man who
reigns over it és an absolute monarch until hé'has reéched retiring
age.'1 This has'lgd in many instances to scienCe‘andkletter faculties
becomiﬁg confined to the consiricting activity of replenishing the teaching

profession; but recently, more holdefs' of first degrees have been breaking

out of the academic circle and into other sectors of the econémy.



During the middle 60's, several universities did make efforts to break
from the constrictions of the Napoleonic model, and the whole purpose
of universities and university education was rethought. Jean Capelle
writing in 19662 listed 4 prerequisites for a modern university, in order
that it be more than just a teaching factory t-
a. a size that does not rule out the possibility of personal contact
b, while the range of disciplines may be wide, the field of activity
of the whole should be centred on a common obJectlve, so as to
enable co-operation between disciplines
c. the government of the various. departments should be such that it
was not vested in one man, the professor, and isolated from the
influence of other disciplines. .
d. that it should be able to adapt itself to fluctuations in employ-
ment oppurtunltleSﬂln the higher grades,‘and generally to be
‘sensitive to the requlrements of 5001ety.
Such a plan was closely followed in the government proposels of 1966,
which sought to differentiate between degrees for tno'e who w1shed,to
teach, and ordinary degrees'- this plan, although an improVement;,was
unworkable; as is the more recent CFPM (see chapter 3) of Guichard,
fdesigned for the same purpose., The failure'of attempts'to transform the
French universities suddenly, from being institutions above the day to
day struggle for existence, into.institutions geared to the immediate
needs of French capitalism was too much of a strain. In Britain, the
change»was made.more gradually, via the 'Redbrick' universities of the
first nalf of the century; and coneequently; the 'backlash' was less
violent (only the LSE, Keele, Warwick and one or two other places being
- affected)., In France, the revolt was widespread and devastating,

Way 1968 began as a response to one small part of the,transformation
of French Higher education - Nanterre,'epitomising all that was worst in
the 'new university'. A forboding concrete and glass struoture in the
- northern suburbs, set in one of the most poverty stricken areas of
Paria, on an old air force base surrounded by mud and railway yards and
the bidon#illes',:shanty towns of corrogated’iron where immigrant families
live. The nearest station was appropriaTely called 'La Folie'. It is

a reflection of the isolation of the Min, Ed.- from student opinion and

behaviour that such a place could ever have been built., 'La Folie' was



to imagine - that students, a privileged and socially mobile class could

be p}aced-in a 'capsule' in a depressed and empoverished suburb and
contingertq-ﬁork to serve the needs of é,society which dlows such areas
to exist, o 7

...Surgit Nanterre.'

1968. Concrete and Glass; for the middle class of the 16th and 17th
arrondissments, the rich residential areas of Paris, her mausoleums,

And parking lots; 1lots of parking lots for the sons of the well to do,
who live with the fami'y and use mummy’s car. *
sround the campus, the Arab and Portuguese shanty},own. »
12.000 students. 1500 in residence. Dancing once azﬁeek, cineélub '
twice a week, and TV the other nights. :
The rooms are good and sterilized; big glass windows overlooking the
Arab barracks. No visits by 'foreigners' allowed, you can't add or
change furniture, you cannot cook. No politics on the premises,

On the external walls: HERE FREEDOM STOPS '
. ) ‘ - i 3

Trouble.began over a number of things. Abpropriatéli, with regard to
the formation of Vincennes, a £ilm was one of them. ~Students wanted to
gee a film of a strike.' Thevaere refused permission, For this and
various-othef reasons,van occupation begaﬁ. The rest of the story, the
22 Mars movement, Cohn-Bendit, the niéht 6f the barricades, the general
strike and ultimately, de Gaulle's victory is wekl known, and not of |
iumediate relevance here. What ié‘important is the reaction to the events
~f the French establishment, and. the government,'once their precarious
power base Wwas secured. In pértioﬁlar, the kinistry of Education, now
. under Faure, the ﬁrevious minister, Alain Peyrefifte having resigned in
May. Somefhing»had to be done quickly oVéi the long vacation, (from Juhe
to early November) fo radically chanéevthe structure of French university'
edueation;.for fear that the same‘thiné would happen agaih. The result

was that Vincennes was built.

Faure and the background to Vincennes
‘Edgar Faure has been described as, intellectually, the best Minister

of Education any country has had for decades. ‘rained as a lawyer, he



had been actively involved in politics since the war, as well as having
wrltten extensively on phllosophy, politlcs, law and education. Prior

to the M;n. Ed., he had been ag the mlnlstry of Agrlculture, the most
‘demandlng job in the cabinet apart from Prime alnlster.v Hi-: app01ntment

to the Educatlon mlnlstry was suprlslng in several ways - a memberyof |
the nadical party, when the Gaullists were SO atrong as to have no need
-for coalition, and 1iberal in the extreme on educatlonal matters, when

many were crying out for law and order in the unlver51ties. Faure rejected
demands for entry’selection, and pressed for more 1nterd13c1p11nary studles
V-saylng in the VatlonalAssembly that the tlme had come 'to abollsh the
traditional,‘almost sacramental dlvorce between the llterwry and the
scientific'; 'Speaking of ’pluridiseiplinite', Faure wrote 'seulement
affirme-t—elle un choix: 1'honme moderne'n'est pas celui- d un dlsc1pline'4
Faures' idea was for a radical change in the orlent tion of hlgher education
in an attempt to'create a new nnlver81ty of the twentleth century, to

pro ! nce a new 'de-alienated’ man.

The prlme task ‘was therefore to. decentraliee, and this was done by the
'1oi d‘orientationY which cet up, 'in place of the old faculties, UERe '
(unites d'enaeignement et recherches),-encased in a new framework of'
autonomy; each UER had a staff—student coun011, which in turn was repre-
sented in the unlver81ty counc11 " The dlctatorlal powers of professors
over their departments was.therefore done:uway with in one swiftvmotion;
“and a form of pseudo-democratic joint representation set up in their
place. 1he law was pas zed in- onember. (By that time, Vincennes had'
already been bullt) | | |

Each UER was de81gned 80 as to 1ncorporate figures of around 500-2 000
students, and a few groups of researchers.- The representatlves were to
be elected to counclls, and the overall governlng body of unlver81ty
» education, itself elected was the National Unlver31ty Council, including
representatives from all facets of univer51t1es - adminietrafive staff,

and the Min. Ed. offlcials included.



The most important change however was that each university was to
vbecqme autonomous, again with an ideal size of around 10.000 students.
Immediately the law was passed, investig&tions'into how the law could be
effectéa”rere.instigated - undiversities of qver-S0.0QO students (Aix, Lille
Grenoble, nancy etc.) were aplit into 2 or 3% autonomous uﬁits, usually
concerned mainly with science, law/social sciences and arté. For example,
Grenoble I, II and III are respectlvely englneering, arts and.social sciences.
- Paris was eventually split into 13, including several new faculties;
Dauphine (Paris IX), Antony (?aris XI) and“Vincenne§;(Parls VIII) being
termed 'experimental'. of the'tﬂreg, Vincennes is'tﬁe only totally inno-
vatory one; Dauphine and Antonj are experimental in teaching methods alone
and over a more narrow rénge of subjeects.

“he'speed at which Vincennes was constructed is undoubtedly a world
recorﬂ in unlver31ty buildlng whlch is unlikely to be surpassed in the
near future. The plans were completed in a week in early August 1968, the
srte ‘chosen was an old~arti11ery range owned by the City of Paris in the
VBois de Vincennes. L ere was nb time for formalities such-as purchasing
the land - it had takeﬁ 7 yeérs to get land for the university of Paris
Northb(Villetaneuée) - so orders tq build were givem. By the end of
vNovember, they were completed, All that was required was a"university'
to fill them, N |

the academic administration of V1ncennes wAS glren to the Dean of
the Sqrbonné, for initiallyAt was planned that Vincennes be merely an
vanhexe thereto. <‘he Dean, Las Vergnas handed the task of designing the
university over to 3 people -‘Plerre Dommergues, an ®nglish assistant,
Helene Cixous, a lecturer at Nanterre, and Bernard Cassen, a gpecialist
in Mass media‘studies. All were young, and filled with the idea of a
‘tpevolutionary university', free from the exam system‘- a field for academic

and‘ﬁblitical experimenf.



4 1L'4me du combat' - Edgar Faure (Paris 1970) .

Vincennes was deliberately designed so as to exclude theoretically the
possibility of vast classes developping, by havihg rooms which would hold
séminar classeg of 20-30 people, and only 3 large theatres. In addition,
the amount‘of money spent on equipment was larger proportlonately than at
most'universities, allowing over 300 1ahguage laboratory places, and

television and cinema equipment on a large scale. Complaints that this

was excessive were overruled by Faure himself, in the '1nterests of

preserving autonomy'.

~

. By January, Vincennes Wwas feady t§ begin enroleent. wWhat follows is
basically a history of'the university, and,via a study of the currlculum

and its relatlonshlp 1o student‘ﬁglltlcs, dministrative dlfflcultles and
the bureaucracy/democracy conflict, an attempt at an explanatlon ~f what,

if anythlng Vlncennes has achieved, how far 1t is unlque, whether it w111'

ever be repeated and ultlmately, how far it has 'succeeded' or 'failed'

by its own terms of refference; although both terms must be relative.

' : : - v .
'Repenser 1'enseignement, c'est repenser la societe, et les transformer
tous les deux, 1'un par l'autre'.

CENSIER, MAY '68

1 'Tomorrow's educa ‘ion: the French experience' - Jean Capelle
2 ibid.
3 'The beginning of thevénd:‘France May '68' - Tom Nairn and Angelo

Quattrocchi



3 GOVERNMENT, ORGANISATION AND SOCIAL STRUCTURE

"Ce-qui me prit le plus au cours de ces quatre mois de 'Pfesidence'
fut la tentative de vivre concretemenf gné certaine idéé de la democratié
de laisser devenir realité de puissantes asﬁirationsbﬁ.une>democratie'
totale". |

mhus writes ..ichel Beaud, former president of Vincennes in what is so
far the only book wrltten about the unlver51ty. It ié both a statement
'of ambition and a recognltlon of fallure -~ as all the dozen or so Dre31-

/

dents Vlncennes has had in 4 years have f&iled. It is not, says\Beaud/:

a question of the '1ngovernab111ty of the students,’staff orumember; of
the administration , but simply that the government places the University
in an impossible contradiction - by declaring Vincennes torbe experimental
aﬁd yef imposing restrictions, financiél and censqrialbon evefy aSpect’of
its development.

To a certain extent this is true,‘but the real failure »f Vincennes
obvicusly lies far deeper. Democracy, in  the sense in which Beaud uses
theﬂword is unrealisable in any French University today. The stfuggle
for democracy can be the only meéningful way in which Vincennes cén
sur#ive, and the presidénts, deans and other officials who have resigned
after short terms of office have félled by abandonning the struggle in
d13111u51on'or cynicism. To understand the full implications of the
possibilities for democracy at Vincennes; it is useful to look at both-
-thé formal mechaﬁism of governmedﬁ éﬁd representation which exists;_ aﬂd
to see how, over its hlstory, confllcts have developped and been reaolved

Cnly in relation to this ba31s can an apprec1at10n of the potentiai of

the unlver81ty be arrived at.

963 X R



For the first 6 months after its completion in November '68, Vincennes
ran without'any 'government’, apart from a small body of officials, the
flrst elections not taking place untll June 1969 It waq in these early
months thzt the confllcts over the purpose and pote 1tial of Vincennes were
at their most volatlle. An: atmosphere of virtual 'anarchy now’ exiSted;

» and .according to Antony Sampson, following his experiences as a visiting
teacher, the place was like a 24 hour street theatre of debate, demonstr—
ation and destruction.2 Rooms were renamed and Selzed by 'les gauchlstes'
Assemble Generale (AG? s) held for hours on end often 3 times a day, and

- in effect, the sorbonne Soviét of May,}lved.out for 6 months, |

In some waya, thrs was what the government had wanted.when Vincennes
was set up.- to prov1de a 'playground' for the less serlous revolutlon-
aries, who saw rhetorlc and 'revolutlonary act1v1ty as ends 1n'themse1ves.
It was situated well away from the centre of Parls, 80 1t could do llttle
harm to the French economy out also well away from the 'b1donv111es' or
any worklng class areas - the only 1nhab1tants of the Vlncennes;St ’andé'
district are either very old or bllnd or both and apart from a large
Kodak factory, there is no heavy 1ndustry in the vincinity, As an extra r
'safety feature' it was 31tuated in the middle of the Bois de Vincennes
~ surrounded by trees and wa te land.

Tne first.attempts:at ele: tions were delayed when 'gauchistes' seized
the unguarded ballot boxes and destroyed themc A week later, they were
held again, with the ballot boxes protected by heavy CGT stewards from
Renault to 'ensure democracy . The pollwas low - around 20%, but that
was enough to establish the first'council. It was also enough to ensure
that the conflict between the Communist Party, representing the administ-
-rafion, and the ‘gauchistes' the voice of most of the students, would
be a permanent feature of 1ife at Vlncennes.

_ The betrayals of the PCF during May 1968, their refusal to support



evenbwhen they escalated into é general,strike mgde them no friends of the
Vincennes fevolutioharies. And it is this antagonism which has been behind
much of theﬁgonfliot and disruption at the_uniﬁersity. "he faci that
participation‘invthe tdemocratic' process of elections has been restripted
to liberals and Communists means that Communists; being a more potent force
have always been-elected,to the council. Those who have pressed for real
demécrécy, in the form of a sovereign AG; as is nominally the case in
En5llsh otudents' Unions, have been defeated by the m nority vote of those
who participate in the farc;cal election procedure.i It is 1mportant to
remember that in France, the Uhi@eféity‘and thé Students' Union do not -
exist as two seperate institutions, orrat least two bodies of opinicn, as
they do in England. v?hé two main-'uﬁions‘, théAUNEF (Un'on National des
Etudiants Francaises) and the FNEF (Fedération Nationél etc.);_along_with
NESup (Unlver81ty staff unlon) are not fully representatlve of student |
opinion, being only voluntary bodles,,largely under the control of the
ECF (except FNEF whlch is rlght wing’ K and orlentated towards a form: of
'student trades unlonlsm rather than a wider political 9trugg1e. Lhere
are no seperate uriion buildings. - rather the coffee bars and communal
areas become. the centre of student act1v1ty during the midday: period, ané
in a place like V1ncennes, where polltlcal debate is ‘going on durlng the
whole day, 1t is 1mpossible to draw a line between where student politics

ends and unlver81ty»polltlcs beglns, short of.the council.

"y UniVeréity for the sons of the workers"

It was with this slogaﬁ_thai the PCF:launched Vincennes. The:baSié
was to be foond in Article 23 of the Loi d'Orientation - "apfes avoir
reconnu leur aptitude, les universités organisent 1'accueil de candidats

aéja engagés dans la vie professionelle, qu'ils pOS’Edent ou non des



titres universitaires." 5 'L'ouverture aux non-bacheliers' was something
totally new in Frenchveducation, and one of the prime functions of the
-Vlncennes experlment{ Yhe requirements for admission states that app-
licants must ; 7 » |

i ‘have the baccalaureat

ii without thelbacoalaureat -

be'over.24 QRi
be over 20, having w0rked for at least 2 yesrs

In add1t1 ‘n, a test of sultablllty must be passed in the particular
department ohosen.' | '7 ; A 'g

This innovation meant g nnmber of departures frém normal university
"~ practice, v1ncennes is open from 8 in the mornlng until 10 or later at
night to enable workers to come to evening classes. Also, worker-students
and 'ordlnary students are in the same classes. ‘'his latter_decision
has caused- some controversy at the Min, Ed., who have warned of the Pposs-
- ibility of 'declining standards' - but as Vlncennes has no stand rds .
which can be obJectlvely measured to decline from, the critiscismean ®
only 1mply a reluctance to allow the prlvilege of unlver31ty education
to be extended too far. At present, out of nearly 12.000 students,
about 3-4.000 are part tlme professional people, and sllghtly less are
workers taklng evening courses - although a lot of the 'workers' are
clerical workers, ard as the figures are from PCcP (Beaud) sources, they
may be somewhat exaggerated,

Whatever the position ma& be, the actual workers were certainly not
in evidence in the classes I attended although they were: admltteily not
a8 representative cross-sample of the disc1pllnes available, nor were they
in the evening, Of the 30 or so students who were present in the cinema
seminars most had no other occua'tion,band those in part:timevemployment
were using it as a supplement to parental contribution rather than a

means in itself. (There are no_studénts grants as such in France,

and parents provide for all children under 21 - the cost of tuition however




is free). However, at one stage in 1969- 407 of the students were workers
of one sort or another. | |

| Vincénnes is the only university in France open to noﬁ—bacheliers, and
evenwthough'only a small proportion of workers or aﬁprentices.actually
take advantage of the fact, it is’neveftheless a significant innovetion.
But much pelitical capifal is made out of.the iesue on both sides -~
conaeqﬁentiy fhe figures are dubiquS'and often difficult tovobtain.'

=

Conflict and strikes

The conceﬁt of a strike b& stugénte is different to that of a workers'
strike, and is far more common in France than in England. Bécauee of the
position of students outside the means of production, strikes tend‘fo be
far more'pdlifieally thaﬁ eeonomically motiveted, and‘are a means more to
draw attention teva”problem thantto solwe it, which would oftenwbe an’
impos31b111ty, given the balance of forces 1nvolved Vincennes has in
VltS short hlstory been beset by ‘numerous strikes, one of which took place-
during'my visit, and whieh I w1ll deal with in detail., Of the others,
one iﬁlbarticuiarvis worth mentioning.

'In‘June 1971, there occuied‘B strikes simﬁltaneouslj;.of the 'vacataireS';
temporary administrative staff and.tecgicians engaged for the ﬁniVersity
year alone (7 months), of the technicians proper, and of the other
office staff, the-telephonists ahd Secretaries.

The strike of the 'vacataires!' pose&‘more,p:oblema; sinee it was
concerned withihe whole issue of security of_empioyment; en issue which
had already been recognised by the university as being of fundamental
importance, but which tﬁe Min, Ed.,had so far declined to do anything
about. .The otﬁer 2 gfoups were strikingvmore'over conditions of work,
although 8ll 3 were also demanding salary increases,

The attitude of the Min, Ed. was twofold. On the one hand, they
complained that staff at_Vincennee went on strike too easiiy,»and on

the other hend, that as Vincennes was autonomous, it could easily grant




all the demands.A However, the financial resources to do 80, and to
vcreate new adm1nistrat1ve posts removing some of the burden from the already
~ overworked staff, were not forthcoming. | 7 7
Basical ¥ the problem was ‘the same one that has always troubled Vin-
: cennes - a starvation of funds and . equipment from the ministry, especially
during tlmes of trouble. It is a reflection of t e imp0381ble situation
: that the council, and the PCF are in - for, on the one hand they say that
Vincennes is unworkable, and is being wrecked by the gauchlstes'- if
"they would co—operate, all would be well, On the. other, they realise
‘that the government has it in 1ts powér to make a mockery of the nominal
autonomy at Vincennes,at the expense on this occasion of the 1east deserving
"elements, the administrative and technlcal staff, |
The conditions negotiated by the coun01l were eventually.
| 4 000 sq. m, of new buildings to be built.
40 new administratlve posts to be created
10 new’ vacatalres' to be apvolnted
'recognition of the experlmental nature of Vincennes' bythe National
University Council |
Mlnimum salary of 1000F per month for all personell

'guarantees' for all temporary staff.

The council amd the unions (UNEF/SNESup/CGT alliance) accused the
f strikers of 1nt1m1dation, obstinacy and seeking to wreck the Vlncennes
-experlment - o

The strlxe committee claimed it had prov1ded v certiflcates to all
students who needed them, had . dealt with essential administrative functions
and had had to enforce militant pickets to prevent 'trayail Jjaune! (scaba).
| being employed. They claimed that the council had refused to allow them
to sign the 'agreed conditions' - that in effect it was the council which
was preventing Vincennes from functionlng, in order to discredtt the

'gauchistes’.



A return to work was»eventﬁally agreed upon after over 4 months, before
the beginning of tefm. »Howe%er, there is no sign as yet of thé new
buildigga promised, and the position of~thé vacataires is étill in the
balancé; |

It was:over similar'issués_that the strike in Ajril 1972 occured during
my visit - for although othér factors sparked it offvand reinforced it,
"baéicalli the‘strikeﬁwas not so much over a direct wages or conditions -
iséue as over the deprivation of fundé to Vincenneé;hy the>governmenf.
Thévtwo issues mainiy résponeible;for‘reihéoréing the will to strike

(which appeared to be virtua11§'1oo;‘so}id, at least among the students)
were | | | |

i) é feport-whiCh appearddvin France-Soir suggesting that Vincehnes would
“be pulled down by_1978 as theCity qf Paris wanted its land back. (This
has since‘ﬁeen virtually confirmed, although at the time it was merély
rumour; "I will deal with:it'further_in:the final chapter.) Conseqﬁenfly
1iberalslieaft fp the 'defencelof Vincennes' as the_prihe motive for action.
ii) the Paris pélicé closed another university, Censier ih the heart-df
the Latig Qnarter.» Allegedly, the reasons were that it ﬁad beéome‘é
.centre for drug-deaiing_and was overrun by 'le séuk"- pedlars, buskers
aﬁd other formsrof végrant life; espebialiy fhoSe deménding meal tickets

- for the subsidised university canteens, and‘using force toAgét them. ‘The
situation wgs such, the police and univeréity authorities cléimed that
étudents were unable td work, for feér of the degenerates and‘ruffiané
who préyed on their privilegeé. This was'partly true - however, a'mofe
-likély reason for the closure was that Censier was the political centre
for'spontaneistes?', direcf conflict'revolutionariés, and there had been

 sporadic street fighting with police.

Student discontent was particularly high all over France at this time

because of the recently published government proposals for teacher training

the CFPM (Cehtre de formation des professeurs et maitres) Basically, the



purpose of ﬁhese prOpoSala was, at the end of the 2nd year at university

.to select those students who intended to do teacher training, and move
them-into 'centres' which would be part of the faculties, and not seperate
insgtitutions as they were before; In effect, this was a form of belated
selecfion, a political fiiter, since students nét entering a CPFM would
not recieve a full ligence and'so ﬁoﬁld be excluded from teaching - hence
virtually all students would have to present themselvés for srlection, and
_.80% would be refused. The project wouid”do nothing?to.solve-thé
.problem of the 'charge des cours'y assistant universéﬁy staff»hired for
the uﬁiversity year alone, similaf tq»thg vaéatéire$ - and it was these
_ people who were a magor cause of discontent at Vincennes and elsewhere,
Smaller strikes and stoppages occured all over Pprls and elsewhere during
,early 1972 in protest agalnst the plans, but it was the April strikes and
fhé cioéu:e of Censier which:caused the mpst'publicity - and led to fhe'
most Qidespfead'stréet fightiﬁg sinéé Méy '68 witﬁ'tﬂe poiice forcibly
entering a university campus (Paris VIII - Jussiéu) for the‘first time
‘since then. |

The pattern of the strike at‘Vinéennes waé thét there were large
strike meetings of ﬁp to 1000 people moSt days, at which>professors,
students and administrative staff of all shades of revolﬁtionary opiﬁion
Spoke at. great lengfh,'a march through Paris of about 3,000 which eoincided
with the police attack onviussiéuAand 8o was 1ess:impressivévth§n it might
have been - and token:pickets,gometimel, which.had littié effecf, and |
were.unnecéssary‘anyﬁay in that ngoné appeared to be trying to attend
courses. | |

The strike received préssvcoierage; as Le Mbnde devotes a whole page
to univer81ty news every day. It quoted a commﬁnique from the éouﬁcil:

'le budget de fonctionnement est reste presque inchange depuis 1968
alors que le nombre d'etudiants est passé de 7 mille a 12,500 .... et ne

tient aucun compte de 1'augmentation du cout de la vie et des lourdes
depenses de personell payees sur le budget de 1 ‘universite. ' 4



However, the failure of such action.at Vincennes, for it can hardl&
be said to have been a sﬁccessfﬁl strike in that '‘normalisation' begun -
after -about 3 weeks,,was that when Vincennes stopped workihg, noone was
affected. As C. Driver says, ’teachlng is secondary, reseerch mast be
done elsewhere, Vincennes is successful because it exists'. 5 And when
if ceases:to 'exist';'it fails, and noone notices its failure because it
does nothing,. apart fiom:what its members do. The eanteen, fhe worst in
Parie by féi, 3till fﬁnctioned, and no doubtvthe cdhteen.etaff were fe:
more badly treated than the students and 'agregeee!ibn strike, but noone
worried about them. The crgche, 'la cf@che sauvage' a novel innovation
for a unlver31ty in France, end 1nc1uded because of the number of married
and working students expected appeared to be Open. And the coffee bars
were‘full at ellthours‘of the day; as were the corridore'with boqkstalle
pancakerseilers and fle-souk‘.- Militant eetion_at Vincennes which stops
short of Vielent revolution will alwaysAfail,;beceuse it is in noones
immediate -mieresf to do anything abou?c it.

1 'Vincenhes,An IIIY - MichelfBeaud‘

> 'The Hew Student Battlefield' - Anthony Sampson, The Obse:rve;' 308469
3 'Loi»d'orientafion' —/November 1968

4 'Le Monde' - 204472

5 'The Explodlng Uhlversity' - Christopher Driver




4 SOCIOLOGY OF THE CURRICULUM

ﬁost writers on the subject of the curriculum have concerned themselves
exculsively with the school curriculum, and is such a way as to make their
applicability to thercurriculum in higher education difficult, The difference
Vbetween shcool and university curricula is that in the fofmér, the burden
is far more on the teacher fqr discipline and organisation —iwhefeas‘in
“the university; %t is merely the-knowledge_which isforganised.‘ In any case,

at a university such as Vincennesm where student pérticipation, both in

government , and management of. the?gurriculum is ver& high, most theories
S e

relating to school or even univeraity curricula would be far from fully
applicable.
~ Two quotaiions emphasise this difference. The one from Bernstein:

'Formal educational knowlege can be considered to be realised through
three message systems: curriculum, pedagogy and evaluation. Curriculum
defines what counts as valid knowledge, pedagogy defines what counts as
vaelid transmission of knowledge, and evaluation defines what counts as a
valid realisation of this knowledge on the part of the taught. The term
neducational knowledge code" .... refers to the underlying principles
which shape curriculum, pedagogy and.evaluation.'i ' V

The other froin the sylabus of the dept. of education at Vincennes:
t(cette UV a pour but)...‘l'analyse du systemé scolaire dans la formation
sociale francaise en tant que systeme separe (des forces productives)

" ayant pour fonction la reproduction des rapports sociaux de production,
Cet ohjective implique qu'on soumette 3 une critique systematique les

notions de reference commune des "sciences de 1'education", telles que
neducation", "instruction", "pedagogie", "planification, ndemocratisation”

*innovation™ etc. pour en devoiler le contenu de classe et la reference 3
1'ideologie dominante.'2

The Vincennes curriculﬁm has therefore franscended Bernstein's terms
of refefence subjectiiely, if not objectively. Becéuse of its social
situation, it can do ho more, and‘whethér it does in fact achieve all fhat
the syallabus claims is questionable. However, to analyse how a curriculum
maintaina the dbminant ideology and perpetuates the class syatem, when
this is in fact thg whole content of the curriculum is a tautological
circle.

Bernstein defines the'curricﬁlum as a division of time into periods,

and the relationship between the units of time and their content. He then



goes on to distinguish befﬁaen two types of‘curriculum'-.collection-fype,

and integrated type. A collection type exists where contents of each
curgiculum ‘are 'closed’, thaf is where béundafies between subjects are
crigid gﬁé ad&igiSffatively defined - a student theréfdre has tob'collect

a grdup of favoured contents in order to satisfy some criteria of evaluation',
to become an '‘educated' or 'skilled' man. The integrated type, which of the
two is closest to thé situation at Vincennes, enviéages a more open situation
in which the contents of each course are less rigidly defined. The extent

to whichAthe course contents are rigidiy bohn&aried'£§ termed 'classification’',

However, from theh onwards, Befnsteinis definiti&n; and modela become

less useful - for,‘since he is primariiy,concerned with the =chool curri-
culum, an integrated type is said always .to be based on teachers, within a
subject or across different subjects. Buropean curricula are loosely
described as being non-speéialised suﬂject baséd collection types - and in i
the case of thedFrench schools system, this-is true. Until recently; it
was'possible for the Minister §f Educafion to know that at a dertain time,
. every child of a paiticular age in Frence would be reéding a particular
Qhapter of the same book. This iS'hardly thé'caée in higher education,

and certainly not at Vincennes,

Curriculum structure

The curriculum'at Vincennes follows from a structural point of wview

the pattern of all French universities since'the'1968 'Loi d'orientation?,

That is, each_department constitutes a 'unité d'enseignement et de recherdhe'

(UER) and each course therein a 'unité_de valeur' (UV). The regulations

of the university state simply: | |
Licence = 30 UV ' | " é
L'uv = un theme de travail qui represente environ

trois heures de prescence hebdomadaire a
Vincennes.

Organisation de la licence a reglementation nationale
~ 30 UV & repartir comme suite;
20 en dominante

10 en sous-dominante

Le diplome de licence n'est delivrﬁ'du'au bout de 5
semestrea5



The division of work into a minimum 3 year period is such therefore
that nomiﬁally,‘18 hoursrof work a week are required. . As most classes
are 3 hours, this implies 1 or 2 seminars a d{a;y.i Allr students have to
study a modérn language as pa££ of their coursé, dominant or supplementary.
.Apart from that, the choice ofbsubjects’of study is virtually free. All
classes are open to anyéne;>registefed or not, and during a 3 hour seminar
the composition of the class Can‘viry ¢onsidérab1y %n numbers and type;‘

~ Michel Beaud, in his:boqk on Vincennes'lists 3 wﬁya at least in which
.Vincennes is unique - interdiscipliﬁafitg,“critiqﬁeiénd ndvationa pedago-
gilque, ' ::fa,, . |

'Interdisciplinarity’ as distinct from pluri- or multidisciplinarity
implies course integration, and freedom to mix courses ét will, 'Le&
étudiants;:eux, suivent des UV dans plusieurs departements, aﬁportaienf '
dans.chacun.les problematiques, les'"regards"vet les "discoufs"'des autres
departmenfs'4 | | |

The breadth of field of certain courses encourages studentis fromvall
disciplines to fbllow'them - for example, ;Literafure et societé', 'Le
cafe.gomme lieu‘socio4culturel', and 'Le probleme de 1'ﬁtopi€ aujourd'hui’
from, respectively, the departments of sociology, cinemévand philosophy
would appeal to a far wider rénge of ihterests than is ﬁgrely encompassed
by thetdepartmental definition, |

'"L'université doit faire connaitre aux étudianfs la societe ou ils

vivent afin de leur permettre de l‘ameliorer'v - this function; a total

5
critique of séciety is certainly fulfilled by’thé curriculum at Vincgnnes.
It is not merely, és'Faure and Guighard would have liked'if to be, thé con=-
science of sdciety -a universitybgggg’perform its critical function,
iwhether or not the critiscism is éccepied by society, for if thevcritiscism
is constructive, it will not be acceptéd by soéiety‘if it envisages chéngeg
beyond the scope of the‘existing gocial'order; A sﬁrvey of the iist of

' courses in, for example, the department of philosophy suggests a total

critique of society beyond the bounds that coulud possibly be acceptable



" to the Min. Ed, :-

leeprobleme palistinien, la theorie proletarienne de la connaisance,
de la naiure des états ouvrlers, le Jjeune Trotsky, 1'Irlande, la conception
Homosevuelle du monde, 1es ideaux de la bourgecisie apres 1045, apparells

et forces politiques, structure de 1'extreme gauche en France.

'Dans une societe en crise, la connaisance est revolutlonglre et un
gouvernemente ne peut qu tetre en conflit avec son universite'. 6

>

Teaching innovations are mainly in the form of work exclusively in

. F «

| small groups,. encouraging totalrparticipation - although classesvintended
to be 20 or 80 end up as 50'on'frequent occesions; ’Bacheliers and non-
-bachellersvmlx in the same classes. In order to accomodate the 1ncrease>in
student numbers, it has been necessary to 1ncrease teaching hours from 8
in the mornlng untll 10 at nlght rather than compromlse on teachlng methods.
The amountv of time_actu;lly spent on courses, ‘as distlnct from that
recorded io terms ofsthe requlrement for the UV can vary enormously from
department to department ahd-teacher to teacher. Students in the dept.
of philosophy told me that if one is of 51mllar political persua51on to
one's tutor, and you both agree that class struggle is best carried on in
the factory rather than ‘the university, then it is pos31b1e to be promlsed
the necessary oertlflcate at the end of the year, w1thout having to
attend a single. seminar or do any academic work. In many other depart;
ments, rules are 81milar1y lax, since on the whole, the staff are as
politically ectlve as the,students.'
In fact, such is tha lack.of ‘academic discipline' in some departments,
notably philosophy,‘that'they heve been deprived of thevpower to give
state diplomas, or 'licences d'enseignement’ byvthe Min, Ed. Instead,
-tneyﬂean only give 'licences libree', free degrees which, interms of economic
or social weight are virtually worthless. The infroduction of this foim
of polltical censorship by Oliver Guichard, Minister of Education 2 years

ago was greeted not by an occupation of the Ministry of Education, as one




.en education surveille' "

The 81tuation now is that the departments of mathematics, politics,
economics French, philosophy and psychoanalysis have been deprived of the
power to give full licences - while the departments of cinema, theatre and

,urbanism have never been recognised at all, In fact, it is only the
traditional univer81ty subaects which can Live licences d'enseignement,
and some of them,.notably soc1ology and‘geographyiar in danger ofilosing
the right, e -

.# »

Two_departments

i, Cinema

The department of Cinema is g speciality-of Vincennes. In England
there are no university courses on cinema, and in France it is only possible
to study it to degree level in a few places, However, cinema as an art
is far more widely appre01ated in France ‘than elsewhere, mid 1t is therefore.
held on a par with music and art as a course worthy of study, the seventh
art; French cinema has always been bound up With current philosophical
and political connotation- and France has produced some of the greatest
directors in'specialised 'art cinema'. There are more’ books and maga21nes
- on cinema in French than in any other langnage, dealing with theoretical
~and philosophical aspects of film, as well as rev1ews and commercial news,
Cinema is an 1ntegral part of the life of young people in France far more
‘than elsewhere, and so many of them Wloh to study 1t 1n depth,

How then is cinema! studied' at Vincennes - and what dlstinguidhes the t
curriculum of the dept of dinema at Vincennes from that, for example,

at the IDHEC (Instltut des Hautes Etudes Cinematographiques), which ia

frequently critiscised in Vincennes publicity.

'les discours qu'il 8'agira d'ana] t q anng
yser et de critiquer cett

n' appartiennent bas ,.., au domaine de la 'critique vee maiz :ﬂ:iedea

maniels’ d’enseignement (IDHEC CICF ete, )



The difference liee in conceptieﬁs of aesthetics, 'montage' (editing
and presentation) and 'objectivity in cinema'. The syllabix for the various-
v differentiate between an idealist approach, and a dialectical materialist
approaeh»— the one relylng on continutiy, imperceptible changes of shot
and thebconstructien of an''alternative reality' (une espace-tempsﬂreferen-
tief5, and the otﬁer aApresentation of the real world. To quote from
Vertov, one of the ploneers of Sov1et clnema,
’Dans le cinematographe artlstique, il est convenu de sous—entendre par
montage le collage de scenes fllmeea separement, en fonction d'un
"scenario plus ou moins elabore par un metteur en scene. Les kinoks donnent
au montage une signification absolument differente, et 1'entendent comme
1'organisation du monde visible ...‘le montage est ininterrompu depuis.
la premi%re observation, jusqu'au filme1%ef1n1t1f'8
The whole conceptlon of cinema at Vlneennes is of a‘weapon - 'le cinema
est un 1nstrument de 1a lutte des clasaes' - 88 Lenln sald cinema is the
: mosf revolﬁtionary of all art forms. _ Therefore debate dentres round the
: Vlssue of what is proletarlan 01nema,end how does one translate Marxist,
V(predomlnantly haoist) theory into 01nematograph1c practlce.
v fall_lnto 3.groups: |
- TV on the history;rphilosophy'and.theory of cinema, e.é.'Cinema et
frontbpa&ean; Armons-ncus ideologiquemehtepour la critique':evolﬁtion—
aife;’cinema-de propagande, c¢inema militant de fietion,vrepresentation
pelitique, Hollyvoodisme et comedie musicale etc. |
-~ UV or methodology, es«g. Montage, methedelogié, atage technique audio-
IIVisuely travail de 1a-bande son, sur les prectiques ciﬁematographiques,
.ete, |
- bV whicﬁ concentrate. on making,specific~filﬁs e.g. Luttes.sur le front
ideelogique, travailleuré imﬁigrés,ile'ceuleur, problemes au court- |
metragee,'etc.' |
Alihoughthe fields of the UVs‘inevitably.overlap conSiderably; there is

a fairly clear distinction between the technical and philosophical side
of film making. I attended classes im both fields - one on 'Cinema
militant du fiction' involved a 3 hour discussion in a group of 20 ex 80

students over Eisenstein, and the nature of proletarian, as opposed to



bourgeéis fiction._ Another, under the title '"Travailleurs immigrés' dealt
with actually planning the making of a film; the problems of 1mm1grant

" workers, how they could best be pepresented on film, and more technical

‘ matters such as. montage, sound mixing and cverall presentatlon Whether

or not the fllm was actually made is not important - ag Vlncennes' resources
are stretched tothe limit, few films are actually made which ‘recieve cirdé-
ulation outside the faculty. Rather, it is the way that the currlculum
'_brlngs together revolutlonary theory and concrete practiue in the prod-

‘uction, or planned productlon of an art form that is its purpose.
| o .
ii. Anglo-American

The Engllsh and American studies .dept. at Vlncennes is one of the most’
typlcal and siguflcant for several Teasoms. Flrstly, a great deal of
Engllsh is spoken at Vincennes, - and there used to be a con31derable number .
of Engllsh teachers in all departments, although this is not stlll the
case., Secondly, it is one of the largest and most 1nfluent1a1 departments
because although radlcal, it has not heen deprlved of the power to give full
. degrees. This is not of great 1nterest to the students, but. 1mportant to
to council, who try to maintain an aar of re8pectab111ty in Vincennes
vreputatlon. nhirdly, the range of Uvs available, and the way in which they
cover all fécets of English and American lifey hlstory and culture are
representatltlve of the best Vincennes has achieved,

The llngulstlcs and language 31de of the course is not partlcularly
strlklng or 1nnovatory - teachlng is malnly by language laboratory, and the
;syllabus is much as 1t mlght be in any modern unlversity.v

However, it is the lltterature and 01v1llsation S1de whlch is 1mportant
In the case of both England and the’ USA, it covers hlstorv and the develop-.
ment of art and culture - w1th UVs. such ss 'les mouvements ouvriers ~du
mld—vlctorlanisme' 'les debuts du. welfare state' and 'les duttes politiques

du debut du_XXieme siecle' - and also modernaBrltain and America, 'the crisis

of liberal capitalism', 'the changing class structure' and !the legitimisation



- of Western.values" On thelliteratufe side, black american writers, the
exile tradition in Irish 1iteraturé an& English workinghclass culture are
typical of the UVs available. B

Several pFominent Engiish‘writers‘have taught atvthe,department - Anthohy
Samﬁson fo; éxample,»who/%gggﬁﬁoBritiéh pqiitics in 1969 ‘'and, as he wut‘it
"just be around”. Tﬁis kind.bf innovation was ievolutionary for France -
what! a foreign journalisfvprgsuming to Frénch>académic wisdom? ‘9
Other English teachers'include Jim Hajngs, founder &f the underground ,
.'magazine, Ir. Tw§ yéung teachers I spoke to had bé;hvat Vincennes since
it opehed, and had'bécome 'charégs Qu~cours' with ohiy a first degree from
an English university. ‘In the'ea;iy dé;s, it was easy for foreigners to
obtain posts, but’ndﬁ it is~farrmore difficult. Both were teaching in
the‘Edglish'civilisation.section, on such subjécfs as Ireland; the Labour

Party and Tfades Unions since the war. Also teaching in the departmeﬁt were

the 2 'founders' of Vincennes, Pierre Dommergues and Bernard Cassen.

Thé'eurriculum athingénnes thereforé:represénts‘an,attempt to obtéin
a toﬁalrpefsﬁective on subjects not ﬁeré)y_in fheiabsfract, buf in a relatiﬁe
sense - the backgn,bund is alwéys.historicél,_the method dialectieal
and the éssentiél‘unity of the&fyﬁand"practieerstressgd. In other univ-
gréities; to bring a‘discussion of the class struggle into a seminar of
. madefn,theatre would befregarded as a divefsion - at Viﬁcennes, any coﬁrse
dévoid df:politiés would be inconceivable. It is for these reasons that
Vincennes has been‘underbsuch pressure, bpth academic and financial from
the Min.-Ed;b— and yet atithé:samé time,Abecausé Vincennes is isolated and
unique;'it is relatively harmlesé.  -'
Cne can draw several,leésoné for the sociology of education in general
. from a study Qf Vincennes., The‘moét important is a renéppraisal of the
' wholefggrpgse and potential of ﬁniversity educationg It is evident that

the normal epithets of 'an education factory', or 'a fountain of pure



learning above the day to day reality of life' do not fit. The need

is for a greater understanding of the‘integral relatienship of studenta

to society, not merely to the unlversity and its currlculum. -Aeuniversity
curriculum cannot exist without the students, teachers and admlnlstrators
who formulated it - and it cannot exist outelde the structure of the
university. Therefore, theories not related to the structure and purpose
of educatienal institutions iﬁ their historical and socielAsettingn, and
the social‘position'of students_are.vaiueless"as models. Because Vincennes'
'is.unique in‘a-numeer of ways, it ie difficult to fifiit‘into ceﬁventional
analysis petterns. But it is sociology, nof the»unive}sity which is at

e

famlt. = . .

1VA'Class'codes and control' - B.Bernstein

27 'Syllabus of UER education' - Univ. of Paris VIII (Vlncennes)
3 ‘'Conditions d'1nscr1pt10n e L o

4 'Vincennes = an IIT' - Michel seauda

5 ibid,

6 - ibid.
‘7‘ 'Syllabus of UER Clnema' - Vincennes

8  quoted in above (7)

9 '"The New France! - John Ardagh




5 THE FUTURE OF VINCENNES

The future of Vincennes has always been in the balance, as has every
aspect of its*development. It leads a precarious life, existing only for
the present in‘its pre_seht form, and accepting innovations, or 1nnovating
as the case may be, from‘day to day, balanced between its revolutionery
~ aspirations and the realities of the wor'd outside - the Min. Ed, lack of
resbﬁrces and public.opinion. It is frequently in fhe news, espe01ally
during the early years, although now peoplé tend to diemise it as a play-
»round for the. self—appOLnted proletarlans in the mlidle of nowhere -
~ 'Ah, Vincennes - clest une probleme psychologique ! according to a taxi.

- driver, reported iﬁvApthony Sempson's articlea. Vincennes today ;s the
epitomy of_ell that was worst about the student movement of the late 60's,.
its em:ty ihetorie5 premature revolutionery fervour and distence from the

- material world. What good p01nts there may have been, are now rapidly
disappearing, or belng done away with., As Danlele Granet remarked coldly _
"in 1'Express earlier this year, 'Vlncennes n'a plus d'experlmental que le

' nom‘é: This is an eversimplifieation, but theiplaln truth is that more and
more, Vincennes is becoﬁing similar to any othe? universitj - or is it that

other universities are becoming similar to Vincennes ?

1Les authorités geuvernamenteles'desiwent en finir avec "l'experience
.de Vincennes": telle est ma convicfion'.‘ Tﬁis, if Michel Beeud is to be
believed is the futﬁre'for Vincennes - either it_will be normalised,:or
closed ‘down altog&iher. The latter is perhaps a bit unlikely,‘especially
in the short run, because of the wave of protest from all quarters:that
would follow.v But a passive form of ’normalisatlon' has been occurring
for the lasf few years, in thet more and mere, Vincennes is becoming
thougﬁtiof as 'une universitétcemﬁe les autres' in teaching methode, if

not administration - and the administration is becoming inefficient, fin-

ancially bankrupt and overworked, and’so uncreditworthy. To formally



_announce the end of the experimental university of Paris VIII would there-
fore at this stage be an unneeeeeary move. Rather, the ministry intends
to let it stagnete to sucn anlextent thaﬁ it can be quietly done away
with. |

As mentioned earlier, Vincennes was built on 'stolen' land, in that
the Clty of Paris authorltles were not consulted before the building went
ahead. Consequently, although nothing much was done at the time, legal
pnoceedings have been going on, with out mach puhﬂlcity. The result was
that earlier thls year, France 801r was able to publlsh, presumably with |
eome basis in fact,'that thefﬁniversity of ﬁlncennes would be pulled
.down by 1978. ?his hae sinee been . virtually‘cenfirmed, although as a
:visiting German profeesor femarked, it w1ll ‘be unnecessary, as the students
will themselves have destroyed-it by then. In fact, the site was. 1eased
en a 5 year contract'— so there is one year inrwhich the future‘will be
declded. | |

What then have been.the failings of‘Vincennes from thebpoint of view
of all concerned. From the Mlnlstry of Education, tne enswer is not _v
hard to find. Origlnally set up as a fllter to take the most violent
revolntionary elements from the rest of Paris, it.fulfilled its functlon
to a certaln extent - but only in so far as, and as long as the student
'revolutionaries were prepared to 1imit their horizonsg to battles with
the authorities and tles flics'. When the struggle moved to other frontis
Vincennes as’e politlcal gafety valve was useless. Students would sign on
there and 1nstead of follow1ng courses, would 1nf11trate other Parls
unlversities, or agitate in the factorles and immigrant communltles._
The freedom allowed to Vincennea was worklng aghinst its instigators -
the students were beginning to twist the arm of the government. . The
response has been normaliSation, stifléng of growth, and starvation ef
funda - genefally, lettiné Vineennea run itself down.

For.the Communist Perty. the governmng body of the University, the

failure of Vincennes has been due to the~fact'thet‘their vision of the



university was idealised, impractical, and shared by few.; the tenemies
of Vincennesl numbered the Min. Ed. and thevgorernment, who deprived them
of funds, and on the other side, the 'gauchistes' who, by refusing to
co-operate with the bureaucracy were seeking to"wreck the experiment'

To expect that a liberal 1deologically untainted university can exist in
Gaullist France is an illusion - the PCF and- 1ts trade union allies who .

run Vincennes have fallen prey to that illusion, and in.desperation,.can

only blame ill. will on all sides.v
And as for the students, the failure is that they sought initially to

make Vincennes a 'red base! totally cut off from the realitles of aociety.

.Antnony Sampson descriles an amusing sce;e during the elections of June 

1969 -

...Thls time, the Communistis took no chances; they secretly summoned 200
tough young Communistis-from the factories, who arrived at Vincennes the '

- night before...
"It was a strange apparition: here, in the midst of the campus where

there had been so much talk about the class struggle, was a gang of real
workers, solid men with rough hands. They looked round at.the more obscene

posters w1th disgust, and tore them down...' o '
The 1deology, not only of. the French bourge0131e, but also of the class

conscious workers was a long way from that of the Vincennes revolutionaries.

And when it became evident ‘that the dream of a revolutionary paradise was
a myth, the Vincennes ekperiment was,7for them,'over.\ The more serious
among’ them turned to more fruitful methods of continuing the struggle -

the rest turned to pop culture, drugs, or merely became apathetic.

Vincennes is unlikely to be repeated.1 In retrospectv it was politically
a‘response by the- establishment to May 1968 - behind all the rhetoric about
the univer31ty of the future md education for the sona of the werkers,
the underlying purpose was to cool the tense 31tuation, and disillusion
the hordes of prospective revolutionaries. A revolutionary situatlon can
only -continue to exist while a crisis exists, and develops. Vincennes was
an unveal crisis, which remained static, and so would eventually burn itself

out. Far better for the French government tO«divert students' energy into




an artificially conétructéd crisis than let them dabble in real ones.
Frepch society‘has changed reﬁarkably 1idtle since 1968, Apart from

Paris; Grenoble and a few other ﬁlaces sporadicaliy, the universities are

quiet, And thé wisions of 'incennes as the last bastion of-the revolution

have gone. For thefrest, no-one is affected by it mueh any more.

Sorbonne (Vincennes?), citadel of the red flag,
hostage of a dream, now defenceless.

Workers back to factories, owned by capital
selling labour in order to buy: b%ead-

the rest‘is'ihﬁié;bls, in peopleé minds

the price of bread goes up.by 5'centimes.3

1 'The new student battlefield' - Anthony Sampson, Observer 3.8.69
2 ibid.

3 'France May 1968' - Tom Nairn and Ahgelo Quatiriocchi
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